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                                  Session 1-Introduction 1

A GROWING BODY OF RESEARCH highlights recent findings that critical 
to academic performance are connections with social-emotional learning. 
This integration of learning and intelligence with emotional IQ and social/
relational skills:

      Provides added student motivation for learning

      Provides a better learning environment for mastering content  
     and principles

      Provides an improved framework for classroom management

      Provides for better integrated right brain/left brain processing

      Provides life skills for improved home, school, and community  
     relationships

      Provides improved student functioning in the five (5) principle    
     areas of Social-Emotional Learning (SEL)

•  Self-awareness, like knowing your strengths and limitations

•  Self-management, like being able to stay in control and persevere  
  through challenges

•  Social awareness, like understanding and empathizing with others

•  Relationship skills, like being able to work in teams and resolve conflicts

•  Responsible decision-making, like making ethical and safe choices

The Legacy Framework: Beyond the “What” of (SEL) is the more  
important question of “Why”

      Why would students want to learn at all, much less learn additional skills?

      Why would students want to be more self-aware or manage  
     emotions? 

If a student’s passion for living can be stimulated, it’s this hopeful purpose that 
can provide the why for learning—academically, socially and emotionally.
Exploring and tapping into a student’s purpose can provide this added 
motivation and legacy gives a framework to do so.

Background: 

Legacy Academics
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Declining Motivation in a High Tech World

There once was a day when the why or motivation for learning was  
seemingly simple: Stay in school, get an education, make good grades, find  
a job, make a good salary, pay your own way, etc.
However, our changing global and wired world is rapidly undermining 
this motivation to learn. It’s not enough motivation—just because you’re 
supposed to learn. Next generations around the world are asking,  
“Is this all there is to life?”, and are wanting—sometimes demanding— 
a different motivation… a different why.
Global surveys in both developed and developing nations are consistent 
in describing millennials or Generation Y  (people born between 1982-
2004) as:

      Wanting to make a difference in their world

      Wanting their lives to count for something

      Wanting to join in a larger cause

      Wanting to leave their world a better place

Exploring a student’s legacy along with several dimensions of life purpose 
can address this declining motivation to learn.

Student Legacy: consider that your Legacy is what you leave behind when 
you leave!

But we’ll not be talking about your inheritance, reputation or heritage at 
your death—we’ll be challenging  students with their short term legacy, 
their student legacy:

      What will you leave behind when you leave High School?

      How do you make the most of these few short years?

      What goals this year and the next and the next would mean
     that you had made a difference here?

      What higher purposes might you discover that make learning
     more enjoyable and life more fulfilling?

Research surveys exploring life purpose give insights which highlight 
seven (7) dimensions of purpose which provide the framework for the  
four year, eight semester Legacy Academics curriculum as noted below:
Semester 1:  Relationships Provide Purpose
Semester 2:  Teamwork Improves Performance
Semester 3:  Values Empower Performance
Semester 4:  Compassion Instills Purpose
Semester 5:  Mentoring Multiplies Performance
Semester 6:  Serving Others Gives Life Purpose
Semester 7:  Generosity Turns Purpose into Legacy
Semester 8:  Legacy
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Semester 1: Relationships Provide Purpose

A 12-Session Series in Relationship Strengthening  
 

Session 1

      People provide purpose:  
     An important dimension of life meaning seems to be found in    
     first receiving, then sharing a legacy of stories, traditions,  
     memories, acomplishments, victories, hopes, and dreams 

      Investing in people…

•    Involves Giving First as we put people first

•    Takes time, but they are worth it!

•    Is challenging, but brings personal growth

•    Actually improves learning

•    Provides life meaning and contributes legacy

“Deep within us is a primal 
desire to contribute some-
thing of value to this world 
and to stand out as a  
positive person in the eyes 
of others.” 

Hallowell, Ned (2011-01-13). Shine: Using Brain Science 

to Get the Best from Your People (Kindle Location 156). 

Harvard Business Review Press. Kindle Edition. 
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                                  Teacher Lesson PlanSession 1-Introduction 1

I.       Outcomes/Objectives: The students will:

      Understand and practice the truth that an important part of life meaning is found in receiving and sharing  
     our life story  

       Experience investing in others so you can provide life meaning and legacy

     Encounter and express gratitude in investing in and being invested in by others

     Begin a growth journey of investing in others  and realize that it takes time and is challenging at times

      Embrace three lifestyle practices for personal growth: Engage in Community, Encounter Gratitude,  
        Experience Becoming

Starter: 

Definition:  

Looks like:  

Sounds like: 

II.     Engage in Community—You Can’t Grow Yourself By Yourself: Doing life with others helps  
               free us to grow. 

Dividing students into small groups of 4 to 5 participants can deepen relationships, encourage participation, 
and heighten the challenge of “becoming” this type of person.

Video Clip:  

https://www.youtube.com/watch?v=hdUH7bS3IxA 
This video clip is used for Chick-fil-A® employee training, and shows how people are so unique that we 
need to treat them all differently and respectfully and we need to realize that everyone is living out of 
their experiences. After the video, ask the students: Who did you identify with in this video? What feelings 
were you having as you watched this video?  Did you get a different perspective about people after viewing 
this video?

Activity/Game: “Getting to Know You” game

Make a copy for each student and have the students complete the GTKY sheet from page NEED PAGE 

NUMBER .  Once they have completed the GTKY sheet, collect them and add yours in the pile. Have the 
students number a blank piece of paper with the number of students in the class + 1 (for your sheet). 
So, for example, if you have 12 students in the class, you need to have the students number their papers 
1-13. Write the names of the students on the board. (this is for the students to use when guessing whose 
answer is being read). Choose a question to read from EACH of the GTKY sheets. For example, “Favorite 
snack”. Read off the answers to this question and have the students write down “who” they think answered 
that question that way. After each complete round of one question, give the students the answers so that 
they can learn a little more about each person. You may want to reward those who got the most correct 
each round. Do this for as many questions as you have time for. Each time, you will need to shuffle the 
papers so they are not in the same order for each question.
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III.     Encounter Gratitude—Gratefulness empowers our motivation to grow:

IV.       Experience “Becoming”— Daily living out of relational principles develops our adequacy to grow:

Living it Out:

                        Teacher Lesson Plan ContinuedSession 1-Introduction 1



                  Legacy Academics-Finding Life Purpose in Connecting-Intro 1            © Center for Relational Leadership                  2511 South Lakeline Blvd., Cedar Park, TX 786138

ActivitySession 1-Introduction 1

First Name

Spouse/Significant Other

 Children

Last Name

Last Name

Date of Birth

Date of Birth

  Favorites

Cold Drink

Food

Hobby

Music Group/Artist

Hot Drink

Dessert

TV Show

Sport to watch/play

Snack

Restaurant

Other Favorites

Favorite Sports Team

First Name

First Name

First Name

First Name

Last Name

Last Name

Last Name

Last Name

     Relational
   Values
Alliance

Getting to Know You
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                                  Activity ContinuedSession 1-Introduction 1

  Significant Life Reflections

Life Celebration (Past)

Life Celebration (Present)

Future Life Dreams

If you could travel anywhere, where would it be?

If you could have dinner with anyone, who would it be? (Either a person alive or deceased)

Other Significant Dates in Your Life i.e. anniversaries, losses, celebrations
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                                Have You Ever? Session 1-Introduction 1
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I.      Outcomes/Objectives:  

       Understand and practice the truth that an important part of life meaning is found in receiving and sharing  
     our life story  

       Experience investing in others so you can provide life meaning and legacy

     Encounter and express gratitude in investing in and being invested in by others

     Begin a journey of investing in others  and realize that it takes time and is challenging at times

      Embrace three lifestyle practices for personal growth: Engage in Community, Encounter Gratitude,  
        Experience Becoming

Starter: 

Definition:  
Looks like: 

Sounds like: 

II.     Engage in Community—You Can’t Grow Yourself By Yourself: Doing life with others helps  
               free us to grow. 

Video Clip:  
Take notes on these clips. What do you think about them? How do you see Acceptance in these video clips?

Activity/Game: 
You will be broken into groups and work on different activities with your group. Your teacher will discuss 
this activity with you.

III.     Encounter Gratitude—Gratefulness empowers our motivation to grow:

IV.       Experience “Becoming”— Daily living out of relational principles develops our adequacy to grow:

Living it Out:

Give your parent(s) the Table Talk pages and share the experiences on these pages with them and your 
siblings.
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                                  Session 2-Introduction 2

Background: 

Legacy Academics

Semester 1: Relationships Provide Purpose

A 12-Session Series in Relationship Strengthening  
 

Session 2

Models of Physical and Relational Health

Physical Needs

(air, food, water, sleep)

Relational Needs

(affection, appreciation, 
etc.)

    

Produces health and  
wellness  
 

Produces physical  
distress/failing 
health

Produces connection/ 
motivation/giving

Produces relational  
distance/aloneness/
distress

MET

UNMET

MET

UNMET
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• Comfort
• Respect
• Encouragement
• Security
• Support

Identify your three highest needs from the Relational Needs Assessment 

• Acceptance
• Affection
• Appreciation
• Approval
• Attention

Learning About Each Other’s Top Relational Needs 

Characteristics of Relational Needs: 

      Needs are part of being human

      Needs are cross-cultural

      Needs exist in all generations

      Needs are lifelong and continuous—we don’t outgrow them

      It is okay to have needs—neediness is not a defect

      Needs must be met consistently

      Needs can only be met in the context of meaningful relationships

       It takes others freely giving to our needs in order to experience closeness

      We must be willing to freely receive what others freely give

      Needs are an essential aspect of healthy, close relationships
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I.      Outcomes/Objectives: The students will:

       Understand and practice      

        Experience

       Encounter 

       Begin a Journey 

Starter: Have the students take the Relational Needs Inventory (PAGE NUMBER NEEDED). Have them de-
scribe in writing on the last page of the survey what it looks like to meet their top 3 needs. They will share 
with partners and/or   the class later on during class.  

Definition:  

Looks like:  

Sounds like: 

II.     Engage in Community—You Can’t Grow Yourself By Yourself: Doing life with others helps  
               free us to grow. 

Video Clips: This video clip is similar to the Every Life has a story video shown at last week’s class. 
After watching this video, have the students share their answers to the following questions: 
Who did you identify with in this video? What emotions did you experience when watching this 
video? What did you feel when you saw some of the stories behind the people? 
 https://www.youtube.com/watch?v=Wl2_knlv_xw

Activity/Game: What a Deal, Design Your Own Paradise (PAGE NUMBER NEEDED) In this game, you give 
the students the framework that they get to design their own paradise. The rules are that they fill in the 
page with what their paradise would look like, what stuff they would take with them and what they 
would do while they were there. Then, when they have finished writing that down, have them share in 
groups of 2 or 3 OR with the whole class the answers to those 3 questions. After you have done that ex-
ploring with the class, give them the “rest of the deal” bullet points. 1. God is there with them. 2. They are 
in charge of everything in their paradise. 3. They are alone. Then ask them if they would still take the deal. 

III.     Encounter Gratitude—Gratefulness empowers our motivation to grow:

IV.       Experience “Becoming”— Daily living out of relational principles develops our adequacy to grow:

Living it Out:

Session 2-Introduction 2      Teacher Lesson Plan
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Relational Needs SurveySession 2-Introduction 2

Name:           

Assessing Relational Needs Questionnaire For Students

While we all have the same relational needs, the priority of those needs is different for each person.
Your greatest need may be for affection, while your friend's greatest need may be security. One person
may have a particular need for comfort, but another person's greatest need may be encouragement.
Appreciationmay be at the top of the list for your boy friend/girlfriend, while your study partner needs
approvalmore than anything else.

An important aspect of learning to care about and understand the people around you is to take the time
to know them and to discover their unique relational needs. This questionnaire will help you assess your
own most important relational needs which can then give you important insights into how to best care
for and understand the people around you.

Answer the questions, then score the questionnaire to identify which needs you sensed as most
important. You may even want to have family members, friends, teachers or co workers, etc. complete
the questionnaire and then discuss the results.

Instructions: Respond to these questions by placing the appropriate number beside each item:

Strongly Disagree Disagree Neutral Agree Strongly Agree
1 2 3 4 5

____ 1. It's important that people receive me for who I am, even if I'm a little "different."
____ 2. It's really important to me that I know that my financial needs will be taken care of.
____ 3. I sometimes get discouraged when I know I’ve done a good job, but no one has noticed.
____ 4. It's vital to me that others ask me my opinion.
____ 5. It's important that I receive physical hugs, warm embraces, etc...
____ 6. I feel good when someone gets to know me and what my “world” is like.
____ 7. It's important for me to know "where I stand" with those who are in authority over me.
____ 8. It is meaningful when someone notices that I need help and then they offer to get involved.
____ 9. If I feel overwhelmed, I want someone to come alongside me and help.
____ 10. I feel loved when someone recognizes and shows concern for how I'm feeling.
____ 11. I like to know if “who I am” is of value and is meaningful to others.
____ 12. Generally speaking, I don't like a lot of solitude.
____ 13. It means a lot to me for loved ones to initiate saying to me, "I love you."
____ 14. I resist being seen only as a part of a large group my individuality is important.
____ 15. I feel especially cared for when a friend calls to listen and encourage me.
____ 16. It's important to me that people acknowledge me not just for what I do, but for who I am.
____ 17. I feel best when my world is orderly and somewhat predictable.
____ 18. When I've worked hard on something, I am pleased when others express gratitude.
____ 19. When I “blow it,” it’s important to me to be reassured that I’m still loved.
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____ 20. It's encouraging to me that others notice my effort or accomplishments.
____ 21. I sometimes feel overwhelmed with all I have to do.
____ 22. I want to be treated with kindness and equality, regardless of my race, gender, looks or status.
____ 23. I like to be greeted with a handshake or other appropriate friendly touch.
____ 24. I like it when someone wants to spend time with me.
____ 25. I feel especially honored when a teacher, parent or employer says, "Good job."
____ 26. It's important to me for someone to express care for me after I've had a hard day.
____ 27. When facing something difficult, I usually sense that I need other people's input and help.
____ 28. It is especially meaningful (or would be meaningful) to me for someone to write me a note or

call to tell me they are sorry I’m going through a hard time.
____ 29. I feel good when someone close to me shows satisfaction with the way I am.
____ 30. I enjoy being spoken of or mentioned in front of other people.
____ 31. I would be described as a person who likes hugs and/or other caring touch.
____ 32. When a decision is going to affect me, it's important to me that I am involved in the decision.
____ 33. I feel special when someone shows interest in what I'm working on.
____ 34. I appreciate trophies, plaques, or gifts as reminders of something significant I have done.
____ 35. I sometimes worry about the future.
____ 36. When I'm introduced into a new environment, I typically search for a group to connect with.
____ 37. The thought of change (moving, new school....etc.) produces anxiety for me.
____ 38. It bothers me when people are prejudiced against someone just because they dress or act

differently.
____ 39. I want to be close to friends and loved ones who will be there "through thick and thin."
____ 40. I really like (or would like more) written notes and other specific expressions of gratitude.
____ 41. To know that someone is praying for me is meaningful to me.
____ 42. I am bothered by "controlling" people.
____ 43. I feel loved when I receive unexpected and spontaneous expressions of love.
____ 44. I am pleased when someone carefully listens to me.
____ 45. I feel loved when people commend me for a godly characteristic I exhibit.
____ 46. I typically don’t want to be alone when experiencing hurt and trouble.
____ 47. I don't enjoy working on a project by myself; I prefer to have a partner.
____ 48. It's important for me to feel a "part of the group."
____ 49. I respond positively to someone who tries to understand me and shows me loving concern.
____ 50. I would rather work with a team of people than by myself.

To score the questionnaire, see next page.
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Assessing Relational Needs Questionnaire: Scoring

1. Add up your responses ( 2, 1, 0, +1, +2) to items:
1 ______
19 ______
36 ______
38 ______
48 ______

Total _________
These responses relate to the need for ACCEPTANCE.

2. Add up your responses to items:
2 ______
17 ______
35 ______
37 ______
39 ______

Total ________
These responses relate to the need for SECURITY

3. Add up your responses to items:
18 ______
20 ______
25 ______
34 ______
40 ______

Total ________
These responses relate to the need for APPRECIATION

4. Add up your responses to items:
3 ______
15 ______
21 ______
33 ______
41 ______

Total ________
These responses relate to the need for
ENCOURAGEMENT

5. Add up your responses to items:
4 ______
14 ______
22 ______
32 ______
42 ______

Total ________
These responses relate to the need for RESPECT.

6. Add up your responses to items:
5 ______
13 ______
23 ______
31 ______
43 ______

Total ________
These responses relate to the need for AFFECTION.

7. Add up your responses to items:
6 ______
12 ______
24 ______
30 ______
44 ______

Total ________
These responses relate to the need for ATTENTION.

8. Add up your responses to items:
7 ______
11 ______
16 ______
29 ______
45 ______

Total ________
These responses relate to the need for APPROVAL

9. Add up your responses to items:
10 ______
26 ______
28 ______
46 ______
49 ______

Total ________
These responses relate to the need for COMFORT.

10. Add up your responses to items:
8 ______
9 ______
27 ______
47 ______
50 ______

Total ________

These responses relate to the need for SUPPORT.

                  Relational Needs Survey ContinuedSession 2-Introduction 2
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For Reflection or Discussion:

What were your three highest totals? Which needs do they represent?

____________________
____________________
____________________

What were your three lowest totals? Which needs do they represent?

____________________
____________________
____________________

If others are completing this questionnaire with you (friend, boyfriend/girlfriend, teachers, other
family members, co workers, etc.), what were their highest and lowest totals?

3 Highest:
____________________
____________________
____________________

3 Lowest:
____________________
____________________
____________________

What might be the implications of your scores compared to their scores?

What does it look like to meet your top 3 needs? Describe using 1 to 2 sentences for each need.

1. 

2.

3.

                  Relational Needs Survey ContinuedSession 2-Introduction 2
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What A Deal! Design Your Own Paradise!

Design Your Perfect Place! You pick three characteristics; we pick three characteristics. Then you 

decide whether you would “take the deal!”

Your picks:

       “My perfect place would be . . . “

       “Stuff I’d want there . . . “

       “What I’d want to do there . . . “

The rest of the deal:

 

 

 

Would you take it?

Instructions: Make copies of the page below, 1 per student. Let them fill out the top 3 bullets: “Your Picks”. 
Then when they are finished with that, you give them the rest of the deal 3 bullet points. Have them write 
them down on their paper: 1. God is there. 2. You’re in charge. 3.You’re alone. 
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???Session 2-Introduction 2

Direct Turn Loop” Puzzle Instructions:
Draw a loop using horizontal and vertical lines. All the cells must be visited once. The loop does 
not cross itself. The loop takes 90 degrees turn and goes straight at alternate circles.
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Student HandoutSession 2-Introduction 2

I. Outcomes/Objectives:

        Understand and practice

        Experience

       Encounter

       Begin a Journey

Starter:

Definition: 

Looks like: 

Sounds like: 

II. Engage in Community—You Can’t Grow Yourself By Yourself: Doing life with others
 helps free us to grow. 

Video Clip: 
Take notes on these clips. What do you think about them? How do you see Acceptance in these video clips?

Activity/Game:
You will be broken into groups and work on different activities with your group. Your teacher will discuss 
this activity with you.

III. Encounter Gratitude—Gratefulness empowers our motivation to grow:

IV. Experience “Becoming”— Daily living out of relational principles develops our adequacy to grow:

Living it Out:

Give your parent(s) the Table Talk pages and share the experiences on these pages with them and your 
siblings.
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School-Family Partnership Strategies To Enhance 

Children’s Social, Emotional, and Academic Growth

Albright, M.L., Weissberg, R. Pl, & Dusenbury, L. A. (2011). School-Family Partnership Strategies to Enhance 
Children’s Social, Emotional, and Academic Growth. Newton, MA: National Center for Mental Health Pro-
motion and Youth Violence Prevention, Education Development Center, Inc.

Article ReferenceSession 2-Introduction 2
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Session 2-Introduction 2 Article Reference

School-Family Partnership Strategies 
to Enhance Children’s Social, 

Emotional, and Academic Growth
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Article ReferenceSession 2-Introduction 2

1

School-Family Partnership Strategies to Enhance Children's Social, Emotional, and Academic Growth

Overview

Schools and families have essential roles to play 
in promoting children’s positive development and 
academic performance. When educators and parents 
work together as partners, they create important 
opportunities for children to develop social, 
emotional, and academic competencies.

This brief provides educators with strategies to 
promote children’s social, emotional, and academic 
development using school-family partnerships. 
We begin with an overview of social and emotional 
learning (SEL) and school-family partnerships (SFPs) 
and a discussion of the important relationship of 
SFPs and SEL, which we illustrate with examples 
from an SFP framework. We conclude with 
suggestions of how educators can immediately 
begin to apply these strategies to build and nurture 
successful SFPs. 

Note: The terms “parent” and “family” are used 
interchangeably and refer to any adult caregiver 
or group of caregivers who play a primary role in a 
child’s cognitive, social, and emotional development, 
including grandparents, foster parents, and extended 
family members. The term “educator” is also broadly 
used to refer to any school staff member who is 
involved in children’s educational experience, 
including principals, administrators, teachers, school 
psychologists, social workers, counselors, nurses, and 
paraprofessional staff.

Introduction

Education is increasingly viewed as a shared 
responsibility of educators and families. Research has 
demonstrated the importance of SEL to success in 
school and work, and SEL programs are now widely 
used in many schools. Research has also shown that 
SEL programs become more powerful when they 
extend into the home (Albright & Weissberg, 2010; 
Patrikakou & Weissberg, 2007). As programs to 
promote SEL gain prominence and are integrated 
school wide, it becomes increasingly important to 
reinforce and align these efforts with children’s at-
home experience.

SEL and SFPs share a common mission: to create 
an engaging and supportive climate for learning 
both in school and at home. Establishing effective 
partnerships between educators and families, and 

using complementary strategies to promote learning 
in school and at home, create optimal conditions to 
promote children’s academic, social, and emotional 
skill development.

What Is SEL?

SEL is the process of developing basic social and 
emotional competencies that serve children (and 
adults) in all areas of life. The Collaborative for 
Academic, Social, and Emotional Learning (CASEL, 
2003) has identified five primary skill clusters for 
SEL:

Self-awareness—having a realistic perception of
one’s own values, interests, and strengths, and
being able to recognize one’s own emotions

Self-management—how well one manages
emotions, impulses, and stress, and whether
one is able to establish and achieve goals and
exercise self-discipline

Social awareness—the ability to take the
perspective of and empathize with someone
else and to appreciate and respect diversity

Relationship skills—the ability to participate in
healthy, cooperative, and caring relationships,
and effectively resolve conflicts

Responsible decision-making—the ability to
recognize and generate good choices, evaluate
the likely consequences of actions, and take
responsibility for one’s decisions

A growing body of research evidence, including 
a recent meta-analysis of 213 SEL programs, 
demonstrates that these competencies can be 
taught and that enhancing social and emotional 
skills improves children’s behavior and academic 
achievement (Durlak, Weissberg, Dymnicki, Taylor, 
& Schellinger, 2011; Greenberg et al., 2003; Zins, 
Weissberg, Wang, & Walberg, 2004).

Cultivating these competencies in children requires 
safe and nurturing environments where SEL is 
encouraged. This is why the most beneficial and 
robust SEL programs are coordinated across settings 
where children spend their time, including home 
and school; and offer developmentally appropriate 
instruction across grade levels, from preschool 
through high school (Elias et al., 1997; Zins & Elias, 
2006). Effective programs are also supported by 
ongoing professional development (CASEL, 2003).
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What Are SFPs?

SFPs have gained national prominence as a way of 
enhancing children’s learning and achievement. 
Why? Because research has shown that children 
whose parents are more involved in their education 
have higher rates of attendance, homework 
completion, and school completion, as well as 
elevated grades and test scores (Barnard, 2004; 
Henderson & Berla, 1987; Henderson & Mapp, 
2002; Jeynes, 2005). Family involvement also 
facilitates children’s cognitive, social, and emotional 
functioning and has been linked to increased self-
esteem, improved behavior, and more positive 
attitudes toward school (Christenson & Havsy, 2004; 
Patrikakou, Weissberg, Redding, & Walberg, 2005). 

Parental involvement continues to be important 
even as children mature. For example, research has 
shown that adolescents are less likely to engage in 
high-risk behaviors when they perceive a strong 
connection between their home and school (Resnick 
et al., 1997). More and more local, state, and federal 
educational policies reflect the importance of school-
family partnerships. For example, the 2002 No 
Child Left Behind Act (NCLB) requires every school 
district receiving Title I, Part A, funds to implement 

programs, activities, and procedures designed to 
involve parents.

Despite a compelling rationale for partnerships 
between schools and families, policymakers, 
researchers, educators, and families have yet to reach 
consensus on a universal definition of, or the best 
recipe for creating a successful SFP. Educators have 
conceptualized and cultivated involvement in diverse 
ways, and families participate to varying degrees 
and with varying effectiveness. However, common 
across all the theories and frameworks is a focus on 
the importance of communication between parents 
and teachers, as evidenced in the NCLB description. 
Moreover, regardless of the frequency and form of 
participation, experts agree that perceptions about 
partnerships influence to a great degree how much 
parents participate in their child’s education (Eccles 
& Harold, 1996; Hoover-Dempsey & Sandler, 1997). 

Successful SFPs are based on the underlying 
beliefs that all families (regardless of parents’ level 
of education, socioeconomic status, and race or 
ethnicity) can contribute to children’s learning 
and development and that parents and teachers 
share responsibility for nurturing and educating 
children. Moreover, successful SFPs are flexible and 
diverse, reflecting and incorporating the needs and 
characteristics of the particular school community 
in which they are based (Christenson & Havsey, 
2004). While the nature of an SFP changes across 
the educational and developmental spectrum, 
particularly in terms of the types of communication 
and involvement that are appropriate and effective, 
these partnerships continue to be critically 
important as children progress through school 
(Patrikakou, 2008).

Connecting SEL and SFPs 

Embedding SEL programs within an SFP framework 
reinforces the complementary roles of families and 
educators, and extends opportunities for learning 
across the key developmental contexts of home 
and family (Albright & Weissberg, 2010). Skill 
sets (whether social, emotional, or academic) are 
enhanced when they are mutually supported and 
reinforced at home and at school. For example, social-
emotional skills develop every time a child interacts 
with parents, peers, teachers, and others. Enhancing 
parents’ and teachers’ social and emotional 
knowledge, skills, and dispositions empowers them 

Creating Shared Leadership 

NCLB mandates “the participation 

of parents in regular, two-way, and 

meaningful communication involving 

student academic learning and other 

school activities including ensuring 

that (a) parents play an integral role 

in assisting their child’s learning; (b) 

parents are encouraged to be actively 

involved in their child’s education 

at school; and (c) parents are full 

partners in their child’s education 

and are included, as appropriate, 

in decision-making and on advisory 

committees to assist in the education 

of their child” (NCLB, 2002, § 9101, 

[32] “Parental Involvement”).
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to effectively model and apply the skills children need 
to learn. Moreover, when parents and teachers use 
similar strategies to foster SEL, it eases the transition 
between home and school and creates consistency 
and continuity in expectations for behavior, which 
enhances not only children’s developing skill sets, 
but also the relationships between children and their 
parents, teachers, siblings, and peers. Using an SFP 
framework to promote SEL helps infuse core tenets 
regarding communication and relationship skills 
throughout the school community and provides a 
standard regarding how adults relate to each other 
and to students. Thus, the emotional and learning 
climate of home and school improves as children 
and adults gain self- and social awareness, empathy, 
and communication and problem-solving skills 
(Patrikakou & Weissberg, 2007). 

Research in the past few years has attempted to 
identify exemplary SEL programs as well as essential 
ingredients of these efforts (see, for example, CASEL, 
2003). In addition, (Durlak et al., 2011) found that 
school-family SEL programming positively affects 
students. Their meta-analysis identified a variety 
of ways that programs involve parents including 
parent training, engaging parents in school decision- 
making, and promoting parent-child interaction in 
learning activities. While fewer than a third of the 
213 programs included in the meta-analysis used 
at least one strategy for building the school-family 
connection, analyses on this subset of programs 
revealed positive outcomes on children’s social skills, 
attitudes, and school performance.  

The hallmark of a successful SFP is the creation of a 
trusting relationship between families and schools, 
one that recognizes and respects each other’s diverse 
styles, skills, and strengths. Trust and respect 
are also key SEL competencies that relate to self-
awareness, social awareness, and relationship skills.

Three types of SFP activities can be helpful in 
categorizing program initiatives and can serve as a 
continual reminder of the range of actions that make 
up a successful SFP:

Two-way school-home communication, which
informs, educates, and empowers families
to be actively and effectively involved
in children’s education. It’s important
to be flexible and creative with these
communications to find what works for

different families. Some families may respond 
to written or electronic communications. 
Other families may have literacy or language 
barriers, or may not have access to a computer, 
so in-person modes will be more effective.

Family involvement at home, which helps
families establish a home environment that
extends and reinforces school-based learning.
This may include talking with their children
about education, ensuring the presence of
materials that are cognitively stimulating as
well as necessary educational supplies, and
actively participating in reading, homework, or
other interactive learning activities. Teachers
or schools can offer guidance to parents on
strategies and activities that extend and
reinforce what happens at school.

Family involvement in school, which encourages
families to participate in classroom- and
school-based activities and events as
volunteers, attendees, or members of school
leadership or governing committees.

Effective efforts to promote home-school 
communication and family involvement at home and 
in school comprise four key ingredients:

Child-centered communication that is specific
to the child; this type of communication
is most likely to engage parents, due to its
personalized nature and individual relevance.

Constructive communication—information that
is meaningful and useful because it provides
families with practical suggestions.

Clear and concrete guidelines and strategies,
which are most beneficial to families in
supporting children’s actual learning.

Continual, ongoing communication, which keeps
families informed about and in sync with
classroom practices and policies, and children’s
performance and skill development.

These key characteristics are consistent with 
critically important SEL competencies, such as 
the ability to develop an accurate self-perception, 
effectively communicate wants and needs, engage in 
perspective-taking, and experience empathy. 
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Strategies for Implementation 

and Integration 

The following strategies and resources, which are 
based on guiding theory and research findings 
(Albright & Weissberg, 2010; Christenson & Reschly, 
2010), can assist administrators and educators in 
applying an SFP framework to SEL programming. 
They highlight the importance of child- and family-
centered approaches, and emphasize creating 
structures to support an ongoing SFP that promotes 
children’s social, emotional, and academic learning.

Learn more about the children and families in your 
classroom 

There are a variety of ways to learn about the 
children and families in your classroom. Some 
teachers distribute surveys, conduct interviews or 
home visits, or use ice-breakers and related activities 
to learn more about students and their families. 
Teachers might ask students and families about 
likes and dislikes, special talents and skills, family 
composition, and concerns or areas for improvement. 
Children might be asked to share one “fun fact” with 
other students, play “Who Am I?” by writing down 
three descriptors on an index card or below a self-
portrait, or match fun facts with pictures of students 
on a bulletin board. Families and school staff can be 
invited to participate as well. These activities provide 
students and staff with opportunities to get to know 
each other and to interact in positive ways, and they 
promote cohesion among students and their peers 
by facilitating mutual respect and appreciation of 
diversity. 

Have children and their families generate SEL goals 
for the year 

Schools may have their own SEL goals, which may 
even be part of their mission statement. But it can 
also be helpful for students and families to generate 
individual SEL goals for the school year. Teachers 
might ask children to identify their own defining 
characteristics, as well as qualities they admire in 
others and would like to emulate. Parents might 
be asked to identify goals for children’s SEL and to 
describe the qualities they would like their children 
to personify. To assist children with this process, 
teachers can use worksheets or journals to help 
children identify a goal, strategies to achieve it, 
potential challenges or sources of interference, and 

resources to assist in the process. Many schools 
use compacts, contracts, or pledges that specify 
how children, staff, and families will collaborate 
to achieve these goals; these documents may even 
consist of parallel versions outlining the role of 
each participant. Identifying specific individual 
goals can help focus both teachers and parents on 
children’s strengths and areas for improvement; it 
also helps to generate benchmarks to assess progress 
throughout the year. The ability to establish a goal 
and evaluate one’s progress toward achieving it is an 
important SEL skill and promotes self-awareness, 
self-management, and problem-solving. 

Create positions within the school that are specifically 
focused on SEL and SFP

An SEL or SFP coordinator can oversee program 
development, implementation, and evaluation. 
These key staff can assist in providing consultation 
and technical assistance on implementing program 
initiatives and can also serve as a liaison between 
educators and families. Hiring staff who have a 
primary role related to SEL and/or SFP demonstrates 
the importance of these programming efforts within 
the school and community. The visible commitment 
of money, resources, and personnel provides further 
validation.

Create a school-wide team, committee, or advisory 
board that is focused on SEL 

Creating such a group also demonstrates 
commitment to making SEL a priority and serves 
to promote communication and involvement. The 
membership of this group should be representative 
of the school community—for example, it might 
include the principal, assistant principal, school 
psychologist, social worker, SEL-SFP coordinator, 
teachers and parents (and, if developmentally 
appropriate, students), and representatives from 
different grade levels. This group should be involved 
in any planning, decision-making, or program 
evaluation related to SEL or SFPs.

Provide professional development training for 
administrators, teachers, and student-support staff 

Although many principals and teachers are effective 
in establishing SFPs and delivering SEL programs, 
they should have professional training to develop 
specific family-engagement strategies and to 
identify tools and resources that effectively promote 
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children’s social and emotional skill development. 
Experts agree that administrators, teachers, and 
student-support staff need more specialized training 
in enhancing children’s social and emotional skills, 
classroom behavior management, and family 
involvement as part of their graduate education. 
Putting SEL on the professional development agenda 
further signifies that it is a priority deserving of 
attention, time, and economic resources. In addition 
to participating in professionally led seminars and 
workshops, teachers and school staff may benefit 
from supplementary school-based networking and 
interaction. Establishing a monthly SEL luncheon or 
breakfast meeting where teachers share successful 
strategies or challenges with each other may help to 
engage and empower staff, which contributes to a 
more cohesive and supportive school climate. 

Create a family room, lending library, or resource 
center 

Providing this type of space shows that parents 
are welcome in the school and always have a place 
(literally!) to congregate. It’s important to make 
the space warm and inviting by decorating it with 
comfortable furnishings so that parents will enjoy 
spending time there and be more likely to visit and 
linger. A bookshelf is all that’s needed to create a 
lending library or resource center; including some 
SEL materials, resources, and information targeted 
to families, as well as copies of materials being used 
with children, and will help educate and familiarize 
parents. Books highlighting SEL skill development 
can be showcased monthly, or the school librarian 
can create suggested book lists according to SEL 
skills and topics. Having a suggestion box or note pad 
asking for requests further conveys genuine interest 
in responding to parents and a commitment to 
providing helpful resources. 

Plan ongoing SEL initiatives that coordinate with the 
school calendar 

Coordinating SEL efforts with the school calendar 
ensures that they become part of school policy 
and practice. Highlighting events and activities on 
the school’s calendar (and website, if applicable) 
gives parents adequate time to plan and prepare. 
Further, coordinating these initiatives with other 
school events (such as back-to-school night, report-
card pick-up, holiday celebrations, and grade-
level presentations) will increase attendance and 
participation. Proactive efforts to welcome families, 

share priorities and policies, and invite involvement 
can begin even before children set foot in school. 
Summer updates and welcome back letters can be 
used to remind students and families about SEL 
goals and ways that parents can promote learning 
and skill development at home. Frequent workshops, 
meetings, and presentations (such as a monthly 
speaker or seminar series) promote social interaction 
between staff and families, and allow parents and 
teachers to simultaneously learn and apply SEL skills. 
End-of-year celebrations and gatherings can also be 
a good way to promote reflection and closure and to 
encourage students and their families to consider 
what they have learned and accomplished during the 
year.

Specific Strategies for 

Two-Way Home-School 

Communication

Assess the different preferences, perceptions, and 
practices of the children and families you work with 

Teachers can distribute surveys (conducted in person 
or via mail, e-mail, or phone) to learn about parents’ 
preferences for communication and involvement 
and their perceptions and practices related to SEL. 
Experts recommend conducting such assessments 
at the beginning of the year to reach out and open 
the channel for communication. These assessments 
also send a message that school staff are committed 
to gathering parental input and feedback. Teachers 
can ask about parent preferences for home-school 
communication (such as whether parents want to 
be notified via e-mail or phone) and scheduling of 
classroom events and activities. Initial efforts to clarify 
communication preferences and practices can reduce 
potential interference and barriers to involvement, as 
well as minimize the frustration that occurs as a result 
of inaccurate perceptions or crossed signals. Gathering 
information on parent perceptions and practices 
regarding SEL, as well as students’ beliefs and skills, 
will aid teachers in implementing strategies, resources, 
and materials that match the needs and characteristics 
of their students and families. 

Involve or highlight children in information shared with 
families

Although parents benefit from general information 
about skill development and performance, they are 
often most interested in information that is specific 
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to their own child. As much as possible, use detailed 
examples of children’s behavior to illustrate SEL skills 
when sharing information with families—whether 
in written or in-person communication. For example, 
a teacher might describe how a child coped with 
frustration when speaking with a parent by saying, 
“Lilly did a great job with turn-taking this week; she 
got a little frustrated that Maya was taking so long 
to wash her hands before snack, but she counted to 
10 and calmly asked Maya if she could please move a 
little faster since the line was so long.” Teachers might 
also include a “Good Deed” the child did in the weekly 
newsletter. Having children decorate forms of written 
communication, such as newsletters or invitations 
to classroom events, makes children more excited 
about sharing materials with their families, which can 
help to ensure that delivery will occur. Furthermore, 
personalized communication is more appealing to 
families and increases the likelihood that parents will 
actually read and review materials that are sent home.

Be positive and communicate respect, support, and 
appreciation

School staff, teachers, and parents should be positive 
and respectful in their communication and interaction 
with each other (and with students). Sadly, many 
parents feel like they only hear from teachers or schools 
when their children are in trouble. It’s understandable, 
then, that they may develop negative attitudes or 
misperceptions about communicating with teachers. 
Adults and children alike benefit from encouragement, 
positive reinforcement, and praise. Teachers can use 
“Good News Notes” or “Skill Stars” to share positive 
information with families and about specific SEL 
skills or behaviors. Sending “thank you cards” (which 
children help create) is another good way to engage 
families and express respect and appreciation. 

When speaking with families—regardless of the type of 
information you have to share—acknowledge children’s 
strengths as well as areas for improvement. Being 
positive, respectful, and empathic makes interacting 
with families easier and more enjoyable, and models 
key SEL skills for students, staff, and families alike. 

Share information about classroom policies and 
practices

Sharing information about classroom rules and 
guidelines keeps parents informed and minimizes 
the potential for misunderstandings and 
miscommunication. In order for families to actively 

and effectively reinforce children’s SEL at home, they 
need to know what educators are doing at school and in 
the classroom. For example, parents who are unaware 
of a teacher’s classroom policies regarding toys may 
get angry or upset when their son tells them that his 
teacher took away his ball during reading. However, a 
parent informed about the toy policy will understand 
that toys have to remain in children’s desks until recess.  
Learning about classroom routines also increases 
the likelihood that parents will use complementary 
strategies to cue and manage behavior at home; 
teachers can encourage parents to use similar strategies 
to help children complete tasks, transition between 
activities, and express their needs and feelings. 

Create a home-school-journal or back-and-forth-folder 
for parents and teachers

Two-way home-school communication reflects the 
reciprocal nature of parent-teacher communication. 
Open and dynamic communication channels invite 
and encourage parents to share questions, comments, 
and feedback with teachers, and ensures that families 
inform educators in addition to being informed by 
them. Using a folder or journal specifically designated 
for transporting information between home and school 
provides an easy way to consolidate communication 
and share information—students, teachers, and 
families know just what to look for and where to look 
for it. This also contributes to self-management skills, 
as it helps children (and their parents) stay organized. 

Specific Strategies for Family 

Involvement at Home and 

School

Create a skill chart to record how SEL skills are being 
incorporated at home

Teachers can assist children and families in creating 
a skill chart. For example, families may use a “Star 
Chart” to monitor how often or well children complete 
household chores, such as brushing their teeth, making 
the bed, or putting dirty dishes in the sink, using 
good manners (e.g., saying please and thank you), 
completing homework, or sharing toys with a brother 
or sister. This allows children and families to monitor 
the child’s progress, and enables teachers to see how 
families practice and promote SEL at home. Teachers 
can also acknowledge families who engage in SEL 
strategies at home and perhaps even distribute awards 
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as a means to positively reinforce desired behaviors and 
involvement in SEL.

Share strategies, tools, or resources that match 
children’s learning styles and skills

When possible, teachers should tailor strategies, 
tools, and materials to match children’s learning 
styles and level of skill development. For example, 
if a child is having trouble cleaning up her toys at 
home when she is done playing, the teacher can share 
the most successful classroom strategies, such as 
singing the clean-up song, clapping three times, or 
turning the lights on and off. If a strategy has not 
been particularly helpful with a student, the teacher 
can also share this information with the parent, 
hopefully minimizing frustration and promoting 
greater self-awareness and problem-solving abilities.

Use interactive materials to engage children and 
families

Activity workbooks, interactive homework assignments, 
and supplementary worksheets can serve to engage 
children and families in SEL. Teachers can add a 
section to homework assignments that facilitates 
family involvement by encouraging children to share 
information about the lesson topic or to demonstrate 
a new skill they have learned. Teachers can also share 
resources that guide parents on how to support 
children’s SEL at home, such as articles in magazines or 
newspapers that spotlight SEL, or books for children 
that illustrate and model healthy and prosocial 
behaviors and effective coping and problem-solving 
skills. Such resources provide a broader context for SEL 
skills and illustrate the relevance of SEL for growth and 
achievement. (See Recommended Websites and Resources 
for some specific resource suggestions.)

Distribute regular newsletters to keep parents informed 
and involved

Weekly or monthly newsletters allow teachers to share 
information about ongoing lessons, particular skills 
that are being targeted, and upcoming events, and 
provide practical tips on how to promote children’s 
SEL at home. Children and families might participate 
by submitting articles about their own SEL skill 
development, suggested activities for promoting 
SEL, or book reviews. Teachers might also use regular 
columns, such as “Did you know . . . ?” to spotlight 
research findings related to SEL, or “Ask me about . . . ” 
to provide families with prompts for engaging children 
in conversations about SEL. Newsletters can also be 

used to highlight a skill of the month and provide 
corresponding strategies and activities to practice 
and master. Including pictures of children at school 
or illustrations created by children will increase a 
newsletter’s appeal for children and families.

Share specific strategies and practical tips to promote 
children’s SEL

Home-school communication provides an avenue to 
inform families about children’s progress, skills, and 
strengths, and to share strategies on how to promote 
learning and prosocial behavior at home. There are a 
variety of ways that teachers can share practical tips 
and tools with families. For example, a “Homework 
Helper” can accompany homework assignments 
and provide a simple translation of lesson goals and 
activities. Teachers might also offer suggestions for 
how to assist children (particularly if they are having 
trouble), suggest extension activities, or distribute 
a “Strategy Spotlight” that highlights easy ways to 
engage children and promote skill development at 
home and in the community. 

Invite families into the classroom to observe and 
actively participate in SEL

Teachers are influential in creating a classroom 
climate that supports family involvement. Parents 
who are invited and feel welcomed are more likely 
to be actively involved in their children’s education 
both at home and in school. Visiting the classroom 
increases parents’ knowledge of school-based 
instruction and increases comfort and familiarity 
with teachers, classroom routines and practices, and 
the SEL curriculum. Teachers can invite parents to 
participate in SEL lessons or “side by side” activities, 
where parents observe how and what children are 
learning and practice skills together, or to attend 
class celebrations and events where students 
showcase SEL skills. Some SEL programs invite 
families to visit and volunteer within the classroom 
to observe how lessons are taught. Parents might also 
observe student presentations as a way to receive 
information about skills learned.

Acknowledging parents who participate in school-
based events communicates appreciation and respect 
and reinforces their involvement. It is also important 
to follow up with parents who are unable to attend, 
for whatever reason. Providing a summary of events 
and activities for these parents, scheduling future 
events at different times, and encouraging them to 
attend may help them remain involved.

Article ReferenceSession 2-Introduction 2
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Hold SEL parenting workshops or group meetings

Workshops are a common form of increasing parents’ 
involvement in school and promoting two-way 
communication. Schools or teachers can schedule 
workshops on specific SEL topics or skills (ideally 
suggested by parents themselves), such as setting 
limits, self-management, or dealing with frustration. 
Parents might be invited to participate in an SEL 
parenting group or workshop (led by school mental 
health staff or an SEL coordinator), where they can 
receive specific strategies or assistance with their 
children’s development and behaviors. Opportunities 
such as these provide parents with personalized 
information, social support and interaction, and a 
venue to practice and apply important SEL skills. 

Focus on SEL as part of progress reports, report-card 
sharing, and parent-teacher conferences

SEL skills should be addressed when reviewing 
children’s progress and skill development during 
report-card sharing or parent-teacher conferences. 
SEL skills are as essential as traditional academic skills 
and contribute to children’s behavior and performance 
in school. In speaking with parents, teachers should 
identify strengths as well as areas for improvement 
and give clear and concrete examples of behavior or 
sample work products or assignments that help to 
illustrate students’ learning. For example, a teacher 
might comment that John is very energetic and can 
always motivate and engage other students; however, 
sometimes he has a little trouble settling down. The 
teacher could then describe strategies used in the 
classroom to help John focus and channel his energy. 
Teachers should ask parents if they notice similar 
behaviors at home, and discuss strategies parents 
may have successfully used to manage behavior and 
promote SEL. Together, the parents and teacher can 
develop an action plan that addresses concerns and 
identifies what the teacher can do at school and what 
the parent can do at home to continue to promote SEL. 

Parent-teacher conferences also represent an 
opportunity for families and educators to engage 
in collaborative goal-setting and problem-solving 
and to apply the communication and relationship 
skills that are a focus of SEL. Many helpful resources 
exist to help parents, teachers, and students prepare 
for and participate in parent-teacher conferences 
(see Recommended Websites and Resources for some 
suggestions). 

Provide diverse and ongoing involvement opportunities 
for families

Parents who feel welcomed and wanted at school 
are most likely to participate in their children’s 
education. However, parents have different styles, 
skills, and schedules, so schools need to make a range 
of opportunities available to accommodate diverse 
parent interests and availability. Communicating 
to parents that their involvement is always valued, 
at whatever level possible, encourages families to 
participate however, whenever, and wherever they 
feel comfortable. Teachers should attempt to engage 
parents and be courteous and inviting in all their 
interactions—whether they occur in the classroom, 
hallway, or parking lot. Asking parents how things are 
going, sharing something their child did in class, or 
inviting them to join their children in the classroom, 
library, or lunchroom encourages them to be involved 
and reminds them of their shared role in educating 
children. Scheduling a range of events, such as 
classroom activities, holiday celebrations, side-by-side 
days, and student performances, that are likely to 
appeal to parents’ interests and coordinate with their 
schedules will enhance parents’ participation at school. 
Balancing school-wide events with more informal and 
social activities will also foster greater involvement. 

Summary 

SEL programs are gaining prominence and are 
increasingly being integrated into school-wide 
curricula. However, attempting to teach SEL in 
isolation is less effective than promoting SEL in the 
context of SFP programming. To effectively promote 
SEL across developmental contexts and stages, schools 
need to partner with families so that opportunities 
for skill development are continuously available in the 
two settings where children spend most of their time. 
When schools use an SFP framework to implement 
SEL initiatives, this provides a natural extension 
and application of these skills into the home. SFPs 
and SEL are both designed to create supportive and 
nurturing environments for learning and development, 
and to unite families and educators in fostering 
children’s academic, social, and emotional success. 
Using an SFP framework promotes core SEL values 
and competencies and creates a school-community 
culture of inclusion and mutual respect. When families 
and educators collaborate, particularly with a focus 
on SEL, they optimize conditions for learning and 
create opportunities to model and apply the very 
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communication, behavior, and relationship skills they 
aim to teach the children. 

* * *

This brief, supported by Grant Number 
2HR1SM54865 from the Substance Abuse and Mental 
Health Services Administration (SAMHSA), was 
written by the Collaborative for Academic, Social, and 
Emotional Learning (CASEL) in collaboration with 
The National Center for Mental Health Promotion 
and Youth Violence Prevention, which is managed by 
Education Development Center, Inc. The contents of 
this brief are solely the responsibility of the authors 
and do not necessarily represent the official views 
of SAMHSA or the U.S. Department of Health and 
Human Services. May 2011.

Suggested citation:

Albright, M. I., Weissberg, R. P., & Dusenbury, L. A. 
(2011). School-Family Partnership Strategies to 
Enhance Children’s Social, Emotional, and Academic 
Growth. Newton, MA: National Center for Mental 
Health Promotion and Youth Violence Prevention, 
Education Development Center, Inc.

Recommended Websites and 

Resources 

Center for Mental Health in Schools
http://smhp.psych.ucla.edu/

The School Mental Health Project was created in 1986 
to pursue theory, research, practice, and training 
related to addressing mental health and psychosocial 
concerns through school-based interventions. In 
1995, the project established its National Center for 
Mental Health in Schools as part of the federal mental 
health in schools program. A range of resources and 
publications are available from the Center, including 
guides to program development, practice, and policy, 
policy briefs, toolkits, resource packets, and training 
and presentation resources.

Collaborative for Academic, Social, and Emotional 
Learning (CASEL)
www.casel.org

CASEL is an organization of educators and researchers 
whose mission is to establish evidence-based SEL 
programming as an essential part of education 
from preschool through high school. CASEL offers 

a range of resources and publications, including the 
SEL Exchange (an e-Newsletter), SEL Programming 
Guides, briefs, reports, articles, book chapters, and a 
parent packet.

Harvard Family Research Project (HFRP)
www.hfrp.org/

HFRP focuses on three components of complementary 
learning: early care and education, out-of-school 
time, and family and community involvement in 
education. HFRP conducts research and evaluations 
of ongoing programs, and offers professional 
development for those who work directly with 
children, youth, and families. In addition to 
publishing research reports and tools for practice 
and evaluation each year, HFRP also coordinates 
the Family Involvement Network of Educators, a 
national network of people interested in promoting 
strong partnerships between schools, families, and 
communities.

HFRP has created tips sheets to guide educators 
and families in conducting productive, successful 
parent-teacher conferences (available at www.hfrp.
org/family-involvement/publications-resources/
parent-teacher-conference-tip-sheets-for-principals-
teachers-and-parents).

Laboratory for Student Success at Temple 
University 
www.temple.edu/lss/partnerships.htm

The Laboratory for Student Success (LSS) was 
established as the mid-Atlantic Regional Educational 
Laboratory in 1995 and continued to operate at the 
Temple University Center for Research in Human 
Development and Education until March 2006. This 
group published a series of “Partnership” brochures 
aimed at providing teachers and parents with 
strategies and suggestions to facilitate the academic 
success and healthy development of children 
and youth. Titles include “Fostering Children’s 
Motivation to Learn,” “Building Healthy Homework 
Habits,” and the “Four L’s of Adolescent Identity.”

National Coalition for Parent Involvement in 
Education (NCPIE) 
www.ncpie.org

NCPIE’s mission is to advocate for the involvement 
of parents and families in their children’s education 
and to foster relationships between home, school, 
and community. NCPIE provides resources and 
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information for administrators, educators, and 
families to assist individuals and organizations in 
promoting parent and family involvement, and 
conducts and sponsors conferences.

U.S. Department of Education
www2.ed.gov/parents/academic/help/hyc.html

The U.S. Department of Education provides a variety 
of resources for educators and parents, including 
the “Helping Your Child” series and information 
pertaining to NCLB. 

Recommended Readings

Caspe, M., Lopez, M. E., & Wolos, C. (2007). Family 
involvement makes a difference: Family involvement in 
elementary school children’s education. Cambridge, MA: 
Harvard Family Research Project.

Center for Mental Health in Schools at UCLA. (2007). 
Parent and home involvement in schools. Los Angeles, 
CA: Author.

Christenson, S. L., & Reschly, A. L. (Eds.). (2010). 
Handbook on school-family partnerships. New York, 
NY: Routledge.

Christenson, S. L., & Sheridan, S. (2001). Schools and 
families: Creating essential connections for learning. 
New York, NY: Guilford Press.

Elias, M. J., Zins, J. E., Weissberg, R. P., Frey, K. S., 
Greenberg, M. T., Haynes, N. M., Kessler, R., Schwab-
Stone, M. E., & Shriver, T. P. (1997). Promoting 
social and emotional learning: Guidelines for educators. 
Alexandria, VA: Association for Supervision and 
Curriculum Development.

Epstein, J. L., & Associates. (2009). School, family, and 
community partnerships: Your handbook for action (3rd 
ed.). Thousand Oaks, CA: Corwin Press. 

Henderson, A. T., Johnson, V., Mapp, K. L., & Davies, 
D. (2007). Beyond the bake sale: The essential guide to 
family/school partnerships. New York, NY: The New 
Press.

Patrikakou, E. N., Weissberg, R. P., Redding, S., 
& Walberg, H. J. (Eds.). (2005). School-family 
partnerships for children’s success. New York, NY: 
Teachers College Press.

Rubenstein, M. I., Patrikakou, E. N., Weissberg, R. 
P., & Armstrong, M. (1999). Enhancing school-family 

partnerships: A teacher’s guide. Chicago, IL: University 
of Illinois at Chicago.

Zins, J. E., Weissberg, R. P., Wang, M. C., & Walberg, 
H. J. (Eds.). (2004). Building academic success on social 
and emotional learning: What does the research say? 
New York, NY: Teachers College Press.
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Legacy Academics

How am I connecting and showing 
Acceptance? 

Session 3-Acceptance
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                                  Teacher Lesson PlanSession 3-ACCEPTANCE

I.     Outcomes/Objectives: The students will:

      Understand and practice what “Acceptance” looks like and sounds like

      Experience the skills of giving and receiving Acceptance

       Encounter and express gratitude for receiving Acceptance

       Begin a growth journey to become a more “Accepting” person

       Embrace three lifestyle practices for personal growth: Engage in Community, Encounter Gratitude,  
     Experience Becoming 

Starter:
Give the students their Student Handout (page 13). Make copies of the story ”The Princesses and the Frog”  (page 5) so 
that the students will read and analyze it and journal what Acceptance means to them. The students will also later 
on in the lesson, describe a time when they were loved even though they messed up. You, as the teacher, should 
also have an example to share about a time when you felt Acceptance. You will need to make copies of page 6  
(Caring for Others-”How am I at Giving Acceptance”) for the students to take during this Starter time. 

After the Starter time, have any student who is willing to share what they journaled about regarding the story 
they read. Also, have them share in pairs or 3’s how they scored themselves on the “How am I at Giving Acceptance” 
Self-Assessment.

Definition:  
Give the following definition to the class:  Receiving another person willingly and unconditionally, especially 
when the other’s behavior has been imperfect.  Being willing to continue caring for another in spite of offenses.

Give the following notes to the students. They have these prompts on their Student Handout. If you want to have the 
students give their journaled ideas first, that is also a way to introduce it, but make sure they have the following notes 
written on their worksheets at the end of this part of the lesson:

Looks like:  Going out of your way to make people feel welcome. Celebrating the differences of others. Noticing 
differences of people and including them anyway. Caring about someone even though...(they aren’t perfect, 
aren’t like you, aren’t kind to you, they reject you first). Looking for people who are alone or seem to be uneasy 
and trying to be their friend. You have been given the freedom to fail; being given another chance.

Sounds like:  “I love how you are different than me!” “I know you want to do better. I’m looking forward to work-
ing together.” “You can be real with me—I’ll still care about you.” “I know we’re different, but I still want to be your 
friend.” “Hey, we all mess up sometimes. We’re all good!”

II.     Engage in Community—You Can’t Grow Yourself By Yourself: Doing life with others helps  
               free us to grow. 
Dividing students into small groups of 4 to 5 participants can deepen relationships, encourage  
participation and heighten the challenge of “becoming” this type of person.

Video Clips:  After Each video clip, ask the students, “Who did you identify with in this clip?” and, “What 
emotions did you feel while watching this clip?”  

Show the following video clips to illustrate Acceptance:
https://www.youtube.com/watch?v=el0BSM0WRlU  
in this clip, high schoolers with super powers are judged and given their “role” in life.
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http://www.wingclips.com/movie-clips/cloudy-with-a-chance-of-meatballs/real-you
in this clip, the girl has been hiding her “real self” because she didn’t feel she would be accepted.
If you want to have a deeper experience right after this clip, you could have the students turn to each other 
and share the following sentence in groups of two (“You can be real with me because...” OR “I like the real you 
because...”)

http://www.values.com/inspirational-stories-tv-spots/66-Cafeteria
in this clip, a new student is accepted in the cafeteria

http://www.youtube.com/watch?v=nBSItZ4T86I
in this clip, Penelope is cursed with a pig nose…has trouble being accepted.
If you want to have a deeper experience right after this clip, you could have the students respond to the following:  
“You don’t have a nose like Penelope’s but you undoubtedly in some way have felt “different.” Celebrate some of the 
times when you “have” experienced Acceptance in spite of these differences. Turn to one another and say, “I am so 
grateful I was accepted when ____________ even though I was different in this way _______________________.”

http://www.youtube.com/watch?v=z9GtPqdctcc
in this clip, Jean Val Jean was accepted, even though he was a thief. It changed his life.

IF YOU ARE USING 2 CLASS PERIODS TO TEACH THIS MATERIAL, THIS IS A GOOD TIME TO STOP ON DAY 1.

IF THIS NEXT PART IS THE BEGINNING OF DAY 2, DO A QUICK REVIEW OF WHAT WAS TAUGHT LAST 
CLASS BY ASKING STUDENTS WHAT THEY REMEMBER FROM THE LAST CLASS. WRITE THEIR NOTES 
ON THE BOARD.

Activity/Game: Tell the students: “Using the different talents of your group, complete each station’s task. 
Everyone in your group must contribute in some way in one of the 5 stations.” 

Break the kids up into groups of 4 or 5, with 5 different stations around the room. Each station has a  
different brain teaser that tests different parts of their brain. This way, students would excel at some  
stations but not at others. Each group will have to work together to solve each station…listen for different 
types of students accepting each other at each station. The stations are listed on pages 7-12. AFTER This 
game, debrief with the students how their experiences were at the different stations. How did they feel at 
some stations, how did they feel when their teammates helped them to figure the task out? Some students 
were strong in one station and not in others. Did you honor or respect each other’s strengths? How so?

OPPOSITE ACTIVITY: The opposite of Acceptance is rejection.
Have the students break up into 3 groups. One group talks about “being rejected for being different” 
and one talks about “being rejected for failing” and one talks about “being rejected for being you.” The 3 
groups then act out (WITHOUT WORDS-acting without words will help prevent students from actually 
experiencing rejection. As the teacher, be cautious of any ridicule, teasing, or actual rejection that might 
occur. Stop the students immediately if any hint of rejection begins to occur.) in front of the class what 
they just talked about in their group. 

For example: the group who is acting out “being different” can have someone act goofy or put their shirt 
on backwards or walk funny while the others turn their back on him/her. The group who is acting out 
“failing” can have one of the students with an F on a paper, or one of the students can act “pregnant” 
while the others shake their fingers or turn their backs on the “failure” student. The group who is acting 
out “for being you” can all be in a group hugging while one person is on the outside of the group, looking 
on. The students will probably think of even better examples, but these are just in case they can’t come 
up with an idea.
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III.     Encounter Gratitude—Gratefulness empowers our motivation to grow:
Gratefulness is a key motivator in our Becoming. Pause and reflect on an important person in YOUR life 
who has been very Accepting to you, so that you have an example to share with the class. Then, have the 
students pause to reflect on an important person in their life who has been very Accepting of them. Have 
the students fill out the following sentence: (it is on their Student Worksheet)

I’m grateful for _______________________ who has given me Acceptance, especially by _____________ 
___________________________________________________________.  
Example: I’m grateful for my friend Leo who has given me Acceptance, especially when I blew it and spilled 
water on his phone.

Example: I’m grateful for my friend Stacy who has given me Acceptance, especially by being my friend even 
though I am so different than she is.

Have the students share their gratitude with their group, celebrating with one another. Next, have the 
students plan to share their gratitude with that person! Maybe in a text, phone call, or note.  IMPORTANT: 
If time allows, let the students do this activity NOW.

IV.     Experience “Becoming”— Daily living out of relational principles develops our adequacy to grow:
Put the students in groups of 2 or 3 and have them share with their partner something that is “quirky” or 
“unique” about themselves.  

IMPORTANT: Brainstorm Responses as a class BEFORE you do this activity. They MUST only use Accepting 
responses: NOT: “That is weird!” “You are weird” “That is disgusting...” Etc. Acceptable responses: “That is 
cool!” “Wow. Thanks for sharing with that with me” “Normal is boring, you are awesome” etc.

Living It Out: 

      Have the students take the “How important is Acceptance to You” assessment at home. (pg. 15) 
     They can share their results next time you meet as a class.

      Have the students think about one of their family members or friends who could benefit from  
     more of their Acceptance and have the students share this sentence with them:

 “I want you to know you can be yourself around me because…”

      Send the Table Talk handout home with the students-These are the Parent Pages (pgs. 16-17).   
      

      Have the students look around for someone outside the school who appears lonely, unwelcome,  
     or out of place. Challenge them to take initiative to make this person feel welcome and show  
     them Acceptance and kindness. Students can report back to the class during the next session.
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Short Story to Journal About: 

The Princesses and the Frog

In this moment, right now, I have no idea who I am.

I’m a little girl, merely seven. I’m dancing in the cold rain, humming a tune. My hum is like that of a frog’s 
at midnight. I feel as if I’m a petite frog sitting upon a lily pad. My foundation, my lily pad, blooms a  
lavender flower about half the size of my slick, slimy body. I’m singing to the insects and creatures of the 
pond. 

I’m snapped out of my memorizing fantasy. My mother yells at me to tell me it’s time for dinner. I’m a 
good little girl. I eat all the food on my plate for the reward of candy. I learn addition and subtraction with 
a breeze. I never disobey the rules. I make friends. I talk and socialize. Sometimes I let the girls in my class 
play with my dolls. I’m good.

As I turn eleven, I start noticing my body growing and changing. It’s quite miraculous to watch, to watch 
someone grow and mature, becoming more beautiful. Girls start wearing shorter shorts and makeup. I do 
the same. I start fixing my hair, telling my mother ,“no.” It’s normal.

School is more difficult than it appears. School isn’t about intelligence anymore. It’s about how you look 
and act. If you’re thin and funny, you’re good. I notice girls losing their baby fat, gaining popularity and 
authority. I watch how they move. They move slow and graceful. Their painted nails and trimmed hair 
sways along with them. Not a single mistake in their movements. I envy them.

I’m at the awkward yet lovely age of fifteen. Long hair and heels are in style. Everyone has bloomed into 
beautiful flowers and creatures of the pond. I stayed the frog, gross and revolting. I hide between the 
pages of a basic mystery book with more meaning than meets the eye while other girls flaunt their boyfriends 
and mini-skirts on the cover of the latest magazine.

I’m not like the other girls. Their slim waists, tall shoes, I’m not one of them. I need to be one of them. I 
need acceptance. I need to be slim and wear tall shoes. I start practicing. I walk in tall, black shoes around 
my house, the house my mother fell in love with back when she and my father were together. I started a 
simple diet. It wasn’t enough. I ate less and less.

I don’t understand now. I wear tall shoes. I’m thinner than they’ll ever dream. I’m not one of them. They 
don’t accept me. 

I’m invisible.
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Accountability for WHO You Are Becoming

Rate yourself on giving Acceptance

Caring for Others

____  I go out of my way to welcome those whose physical appearance, lifestyle, and/or  
 beliefs differ from my own.

____ When I am in a group of people, I try to spot those who seem to be uneasy or alone  
 and take steps to help them feel welcome.

____  I generally look beyond people’s faults and give to their needs. 

____  I accept people not only when they are up, but also when they are down.

____  When others blow it, mess up, or offend me, I am quick to forgive them.

____ Total for Acceptance  

Celebrate An Area of Strength (consider your highest score from above)

“Concerning meeting the need of Acceptance I typically do a good job of __________________.”
(Feel free to share a recent example as appropriate)

Pause and Reflect —Share with your team:
Take turns sharing and celebrate together as you rejoice in Acceptance, one aspect of Giving First.
Examples:  “I’m glad to know that about you.” ; “I’ve experienced that from you!” ; “I know people 
are grateful as you care for them in this way.” 

Encourage one another in a growth area of Giving First (consider your lowest score from 
above)

“I could do a better job meeting the need of Acceptance by _____________________________.”
(Feel free to share a recent example as appropriate)

Pause and Reflect —Share with your team:
Take turns sharing vulnerably and encourage one another in Acceptance.
Examples: “I’ll look forward to hearing about your improvement.” ; “I’m sure your self-awareness 
will bring growth in you!” ; “I’ll be excited to celebrate your growth in this area.”

     Rarely True        Infrequently True      Sometimes True         Often True                Very True

 1  2    3   4       5

Acceptance

Receiving others  
willingly and  
unconditionally,  
especially when the 
other’s behavior has been 
imperfect.

Being willing to  
continue caring for  
another in spite of  
offenses or differences.
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                                  Game Station 1Session 3-ACCEPTANCE

Which one word replaces the “X” in all of these 

statements? What word makes all statements 

true?

1. X is a 7 letter word,

2. X is impossible for GOD,

3. Newborn babies like X better than milk,

4. The poor have X and

5. The rich look for X from the poor,

6. If you eat X you will die,

7. X is more important than your life.

8. I will give you X if you get the answer.

What is X??

Print out the following puzzle below. Put it in Station 1. The answer is nothing.
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                                  Game Station 2Session 3-ACCEPTANCE

This is a brain twister to test your word power.

The word CANDY can be spelled using just 2  
letters. Can you figure out how?

Put the following question at Game Station 2.  The answer is: C and Y. 
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                                  Game Station 3Session 3-ACCEPTANCE

Print out the following poster and put it in Game Station 3. Have the students count how many faces they 
can see in it. (Answer: 10)

How many faces can you see in this picture?
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                                  Game Station 4Session 3-ACCEPTANCE

Print the picture below and put it in Game Station 4. The images can be inverted and turned, the answer 
is D.
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                                  Game Station 5Session 3-ACCEPTANCE

Print out the picture below and place it in Game Station 5. Answer: 17, 19, 23
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                             Alternate Game StationSession 3-ACCEPTANCE

Direct Turn Loop” Puzzle Instructions:
Draw a loop using horizontal and vertical lines. All the cells must be visited once. The loop does 
not cross itself. The loop takes 90 degrees turn and goes straight at alternate circles.

If you want an alternative Game Station teaser, here is one. Here is the answer as well:
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                         Student HandoutSession 3-ACCEPTANCE

I.     Outcomes/Objectives:  

     Understand and practice what “Acceptance” looks like and sounds like

     Experience the skills of giving and receiving Acceptance

       Encounter and express gratitude for receiving Acceptance

       Begin a growth journey to become a more “Accepting” person

       Embrace three lifestyle practices for personal growth: Engage in Community, Encounter Gratitude,  
        Experience Becoming 

Starter: 
Read the short story, “The Princesses and the Frog” and think about it and journal what Acceptance 
means to you. Describe a time when you were loved even though you messed up. Take the Acceptance 
“How am I at Giving Acceptance” Self-Assessment.

Definition: Take notes to fill in the following: 
Looks like: 

Sounds like: 

II.     Engage in Community—You Can’t Grow yourself By yourself: Doing life with others helps  
               free us to grow. 

Video Clips: 
Take notes on these clips. What emotions did you experience while watching the video clips? In what ways 
did you identify with the video clip? How do you see Acceptance in these video clips?

Activity/Game: 
You will be divided into groups and work on different activities with your group. Your teacher will dis-
cuss this activity with you.

III.     Encounter Gratitude—Gratefulness empowers our motivation to grow:
Pause to reflect on an important person in your life who has been very Accepting of you. Fill out the following 
sentence: 

I’m grateful for _______________________ who has given me Acceptance, especially by _____________ 
___________________________________________________________.  
Example: I’m grateful for my friend Leo who has given me Acceptance, especially when I blew it and spilled 
water on his phone.

Example: I’m grateful for my friend Stacy who has given me Acceptance, especially by being my friend even 
though I am so different than she is.

Share your gratitude with your group, celebrating with one another. Next, plan to share your gratitude 
with that person! Maybe in a text, phone call, or note.  IMPORTANT: If time allows, do this activity NOW.
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                         Student Handout ContinuedSession 3-ACCEPTANCE

IV.     Experience “Becoming”— Daily living of relational principles develops our adequacy to grow:
With a partner share something that is “quirky” or “unique” about yourself. 

You MUST only use Accepting responses: 
NOT: “That is weird!” “You are weird” “That is disgusting...” Etc. 
Acceptable responses: “That is cool!” “Wow. Thanks for sharing with that with me” “Normal is boring, 
you are awesome” 

Living It Out: 
      Take the “How important is Acceptance to me” assessment at home. 

      Think about one of your family members or friends who could benefit from more of your  
     Acceptance  and share this sentence with them:

 “I want you to know you can be yourself around me because…”

      Give your parent(s) the Table Talk pages and share the experiences on these pages with them and  
     your siblings.

      Look around for someone outside the school who appears lonely, unwelcome, or out of place.  
     Take initiative to make this person feel welcome and show them Acceptance and kindness. You  
     can report back to the class, during the next session, how that went.
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ACCEPTANCE

Assessing Your Need for Acceptance

Instructions: Respond to the questions below by placing the appropriate number beside each item. Then 
add up your score in order to assess the significance of your relational need for Acceptance.

 Strongly Disagree        Disagree        Not Sure        Agree        Strongly Agree
                      1        2           3        4                 5

____  It is important to me that people receive me for who I am - even if I am a little  “different.”

____  When I “blow it”, it is important to me to be reassured that I’m still loved.

____  When I’m introduced into a new environment, I typically search for a group to connect with.

____  It bothers me when people are prejudiced against someone just because they dress or act  
 differently.

____  It is important for me to feel a “part of the group.”

____  I spend a lot of time thinking about what others think of me.

____  Total

6–12   — The need for Acceptance is not very significant to you.

13–21 — The need for Acceptance is somewhat significant to you.

22–30 — The need for Acceptance is very significant to you.

              How Important is Acceptance to YOU?Session 3-ACCEPTANCE
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Social-Emotional Learning Is Essential to Classroom Management

Jones, S. M., Bailey, R., & Jacob, R. (2014). Social-Emotional Learning Is Essential to Classroom Management. 
Phi Delta Kappan, 96(2), 19-24.
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Social-Emotional Learning Is Essential to Classroom Management

This article discusses classroom management and SEL as a way to have effective classroom management. 
Specifically this article looks at SECURe (Social Emotional Cognititive Understanding Regulation in educa-
tion) as a form of SEL.  The goal of SECURe is to create “a community of self-regulated learners.”  SECURe 
targets cognitive regulation, emotional processes, and interpersonal skills through daily structures and 
routines. The researchers implemented a SECURe program for PreK schools and found it to be helpful in 
classroom management by teachers. 

Quotes:

“By implementing management strategies that actively build children’s social-emotional and self-regu-
latory skills, teachers maximize their management efforts and increase the likelihood that students will 
be able to respond successfully to their requests for on-task behavior. By providing concrete and age-
appropriate strategies to help students learn to manage their attention, feelings, and behavior success-
fully, educators can support social-emotional development while enhancing classroom management and 
instruction. Addressing the needs of teachers around classroom management can have a significant effect 
on children’s learning and behavior outcomes as well as teacher quality, job satisfaction, and retention.”  
PG 24

Jones, S. M., Bailey, R., & Jacob, R. (2014). Social-Emotional Learning Is Essential to Classroom Management. 
Phi Delta Kappan, 96(2), 19-24.
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Comments? 
Like PDK at www.
facebook.com/pdkintl

Classroom management

By Stephanie M. Jones, Rebecca Bailey, and 
Robin Jacob 

“By incorporating . . . strategies into daily routines, my students now have a 
means to express their feelings and act appropriately when faced with a situation 
that involves others. My students now are able to use those strategies to remind 

“I just realized the more you use it, the more they [kids] use it as well.”
— Teachers using a new, self-regulation strategy

Classroom management is central to teacher practice. Successful student 
learning depends on a teacher’s ability to manage the group as a whole — 
keeping the attention of 30 or more students, redirecting negative or distract-
ing behavior, and continually assessing the pulse of the room to optimize 
student motivation and engagement. Despite the size and importance of 
the task, classroom management is perhaps the most underdeveloped area 
of teacher education. Rarely do new teachers feel that their classroom man-
agement skills are a match for their students. 

But what is effective classroom management? In our view, two items are 
essential: Teachers need knowledge about children’s behavior and develop-
ment, and they need familiarity and practice with strategies that have been 
proven to work.

Strategies embedded in most high-quality, social-emotional learning pro-
grams can provide teachers with both of these things.

Four principles 

Classroom management is not about controlling students or demanding 
perfect behavior. Instead, effective management is about supporting students 
to manage themselves throughout daily learning and activities. Part of the 
teacher’s role is to give students the tools they need to interact with and meet 
the demands of the social and instructional environment of school. Different 

STEPHANIE M. JONES (stephanie_m_jones@gse.harvard.edu) is an associate professor in human development and urban educa-
tion advancement at the Harvard Graduate School of Education, Cambridge, Mass., where REBECCA BAILEY is research manager. 
ROBIN JACOB is an assistant research professor at the Institute for Social Research at the University of Michigan, Ann Arbor, Mich.

Research tells us that 
children’s social-emotional 
development can propel 
learning. A new program 
embeds that research into 
classroom management 
strategies that improve 
teaching and learning.

   
R&D

Social-emotional 
learning is essential 
to classroom 
management

 R&D appears in each issue of Kappan 

with the assistance of the Deans Alliance, 
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 3. Effective classroom management is embedded in the 
environment. 

A well-managed classroom includes direct material supports as 
well as a consistent set of routines and structures throughout 
the day. Posters, charts, or a calm-down corner are examples of 
material support; they remind students of classroom expecta-
tions and provide visual or physical tools to help students achieve 
them. Routines might include a strategy to help students transi-
tion between activities, such as a song or signal. Structures might 
include a morning meeting or weekly celebration for positive be-
havior. Together, these features organize and define appropriate 
behavior at different times of the day; they make the classroom 
predictable. Importantly, supports that are embedded in the 
environment help students manage themselves by reinforcing 
expectations and promoting positive behavior even when the 
teacher is unavailable. 

 4. Effective classroom management includes ongoing 
processes of observation and documentation. 

Finally, classrooms are fast-paced and constantly changing; 
what works one day might not work the next. Teachers need to 
regularly reassess management strategies and adapt as needed. 
Disruptive behavior can test adults’ patience and make it diffi-
cult to think clearly in the heat of the moment. Documentation 
helps educators notice patterns and better anticipate and ad-
dress recurring problems. Careful observation and documenta-
tion — writing down what happened, what you did/said, and 
how students responded — lets teachers continually reflect on 
and improve their interactions with students and their general 
plan for classroom management.

A central theme across all four principles is that 
effective classroom management is not about reac-
tion but about prevention and building skills. When 
teachers adopt these principles, they create an envi-
ronment that enables children to manage their own 
behavior with increasing independence. 

Social-emotional learning

Classroom management and social-emotional 
learning are related in a number of ways. Social-
emotional skills are a foundation for children’s posi-
tive behavior in school (Boyd et al., 2005; Denham, 
2006; Raver, 2002). Key social-emotional skills in-
clude focusing, listening attentively, following direc-
tions, managing emotions, dealing with conflicts, and 
working cooperatively with peers (Jones & Bouffard, 
2013). Children who are strong in these skill areas 
are less disruptive and better able to take advantage 
of classroom instruction. Children who struggle in 
these areas are more likely to be off-task, engage in 
conflicts with peers or adults, and minimize learning 
time for themselves and others. Teachers may feel that 

activities and different children will require differ-
ent types of support, so teachers need a diverse set 
of strategies. Effective classroom management will 
look different in different grade levels. But across all 
classrooms and grade levels, four principles of effec-
tive management are constant. 

 1. Effective classroom management is based in planning 
and preparation. 

Effective classroom managers map the day’s learning activities as 
well as transitions between activities and think deliberately about 
what is likely to be difficult for specific individuals, groups, or the 
class as a whole. Teachers who make time for such management-
oriented planning are less likely to be caught off guard when 
things go awry, and they’re more likely to have a strategy pre-
pared in advance and to implement it quickly, enabling them to 
steer students back on track when disruptions occur. 
Disruptions are inevitable in every classroom. This type of plan-
ning acknowledges that and enables teachers to handle prob-
lems in responsive, not reactive, ways. Responsive classroom 
management is more likely to be thoughtful, concrete, consis-
tent, and implemented in a calm and supportive way. In contrast, 
reactive management can be angry, punitive, inconsistent or 
unclear, and tends to escalate the problem behavior (Lesaux, 
Jones, Russ, & Kane, 2014). 

 2. Effective classroom management is an extension of the 
quality of relationships in the room (Marzano, 2003). 

Teachers who establish and maintain high-quality, trusting rela-
tionships with students can draw on their history of positive inter-
actions in order to address classroom management challenges 
as they arise. In contrast, teachers regularly engaged in conflict 
with students are less able to respond effectively to classroom 
disruptions. This is especially true for unanticipated problems 
that demand “on the fly” action from teachers. High-quality re-
lationships are characterized by warmth and responsiveness 
to student needs on one hand and by clear boundaries and 
consistent consequences on the other hand. Striking the right 
balance between warmth and discipline is a common challenge. 
In some settings, discipline looks like overcontrol with too much 
emphasis on rigid rules, which can lead teachers to be inflex-
ible and unresponsive to student needs. This approach offers 
students no opportunity for building skills in self-management 
or autonomy, and it represents an unreasonable expectation of 
perfect behavior from students. In other settings, there may be 
an emphasis on warmth or autonomy, but the boundaries are 
not consistently enforced, or they’re missing altogether. Teacher-
student relationships that balance these two needs provide the 
best foundation for effective classroom management. 
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supporting the development of children’s executive 
functions and regulatory skills, and aims to build 
teacher skills via improved instructional practices, 
organizational and management practices, and 
warmth and responsiveness. The goal of SECURe 
is to develop “a community of self-regulated learn-
ers.” At its core, SECURe is an interconnected set of 
strategies — professional development and support, 
classroom lessons, and daily structures and routines 
— that build and sustain adult and child skills to 
support learning. SECURe is designed to be imple-
mented across grades preK-5 and used throughout 
the school in classrooms, hallways, gym, and caf-
eteria alike, and in academic content. All students, 
teachers, specialists, lunchroom monitors, and other 
school staff are trained in a common set of strategies 
designed to promote a well-regulated classroom and 
school environment. 

SECURe targets skills in three broad areas: cog-
nitive regulation/executive function, emotion pro-
cesses, and interpersonal skills. Within each area, stu-
dents are taught skills through weekly (grades 1-5) or 
twice weekly (preK-K) lessons. SECURe lessons use 
high-quality children’s literature, songs, games, role-
play with puppets, art activities, and short videos to 
introduce new skills and concepts. For example, in a 
preK lesson, students read a Curious George book to 
identify basic emotions and then learn a strategy called 
I Messages to tell other people how they’re feeling: 
“I feel mad because you took my crayon.” In another 
lesson, students watch a short cartoon about a pen-
guin that gets easily frustrated, and then they practice 
a strategy for calming down when they feel upset or 
angry. The strategy — Stop and Stay Cool — includes 
basic coping mechanisms such as counting slowly to 
five, taking deep breaths, and giving yourself a hug. 
Classroom materials like the Feelings Tree (a word 
wall for emotions-related vocabulary), Feelings Faces 
picture cards, I Messages sentence strip, and Stop and 
Stay Cool posters help students remember strategies 
and use them as situations arise throughout the day. 
Visual materials are included in classrooms but also 
in the lunchroom, hallways, gym, music room, and 
principal’s office. When an adult sees that a student 
is starting to “lose his cool,” the adult can help the 
student walk through the steps or use an I Message 
to talk about what happened. 

The second component of SECURe includes 
daily structures and routines that provide opportu-
nities to practice skills in recurring interactions and 
relationship-building activities. In SECURe PreK, 
daily routines include Pocket Points, Brain Games, 
Making Choices, and Cool Kid. Pocket Points are 
a strategy to promote positive behavior in the class-
room. Students can earn a Pocket Point when they 
do something kind or helpful: The teacher gives the 

these children undermine their efforts to manage the 
classroom as a whole. 

Teachers also must use their own social-emo-
tional skills to establish high-quality relationships 
with students (Jennings & Greenberg, 2009; Jones, 
Bouffard, & Weissbourd, 2013). Providing teachers 
— especially new teachers — with concrete social-
emotional strategies can enhance their capacity for 
positive interactions and effective communication 
with students. Furthermore, when all adults in the 
school community use the same strategies, children 
experience predictability in the quality of interac-
tions throughout the school day, which promotes 
their understanding and use of appropriate behavior. 

In our own work, we find that social-emotional de-
velopment is a helpful lens for approaching children’s 
behavior in new and productive ways. Rather than 
blaming children or becoming frustrated by “bad 
behavior,” we encourage teachers to reframe disrup-
tive behavior and other classroom management chal-
lenges as teaching and learning opportunities in the 
social-emotional domain. 

Research indicates that certain social-emotional 
skills emerge earlier than others and lay the founda-
tion for more complex skills. For example, executive 
functions develop rapidly during early childhood, 
helping young students begin to focus their atten-
tion, ignore distractions, remember simple direc-
tions, and manage their behavior according to social 
norms (Center on the Developing Child, 2011). This 
is an ideal time to support students with simple strat-
egies to manage attention and remember classroom 
rules, such as “turn on your listening ears for story 
time.” Young students need reminders and support 
from adults in order to be successful at tasks that use 
these newly emerging skills. During middle child-
hood, students develop the ability to engage in more 
complex social-emotional behaviors such as thinking 
about the consequences of their actions, anticipating 
or resolving conflicts with peers, and participating 
successfully in teamwork and group activities (Eisen-
berg, Fabes, & Spinrad, 2006; Saarni, Campos, 
Camras, & Witherington, 2007). Explicitly consid-
ering children’s social-emotional development can 
help teachers establish reasonable, age-appropriate 
expectations for classroom behavior and can help 
teachers identify which skills and strategies are most 
relevant for each age group.

SECURe strategies

Drawing upon and extending recent research, our 
team of researchers and practitioners developed a 
new school-based intervention in social-emotional 
learning called SECURe — Social, Emotional, and 
Cognitive Understanding and Regulation in educa-
tion (Bailey et al., 2012). SECURe is grounded in 
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By implementing 
management 
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actively build 

children’s social-
emotional and 
self-regulatory 
skills, teachers 
maximize their 

management 
efforts and 

increase the 
likelihood that 

students will be 
able to respond 

successfully to 
their requests for 
on-task behavior.

year PD and coaching, technical assistance for SE-
CURe PreK. The other 42 classrooms continued 
their standard practice. Implementation of SECURe 
PreK included daily use of the structures and rou-
tines as described above, and twice weekly lessons 
that each lasted about 15 minutes. 

Focus groups conducted with teachers in the fall 
and spring suggested that individual teachers var-
ied in the degree to which they embraced differ-
ent SECURe strategies, largely based on the chal-
lenges they observed and were struggling with in 
their classrooms. For example, in a classroom that 
was described by the preschool program director as 
having an unusually challenging group of students, 
the teacher used the SECURe Feelings Tree to cre-
ate her own daily routine. Each day after returning 
from recess, the teacher organized children in a circle 
on the rug to discuss what went well and what didn’t 
go well on the playground. The teacher used the SE-
CURe Feelings Tree, Feelings Faces picture cards, 
and I Messages sentence strip to encourage students 
to talk about what happened, how they felt about 
it, and what could be done in the future to create a 
more friendly and successful playground time. This 
teacher said using the SECURe strategies helped 
manage what was otherwise a difficult and chaotic 
time of day — the return from recess. She spent five 
to 10 minutes in this “feelings circle” each day, in ad-
dition to the prescribed program activities. This time 
was well spent, she said, because it enabled children 
to calm down, address problems and hurt feelings 
immediately, and then return to general instruction 
with everyone ready to focus on learning. At the end 
of the year, the program director praised her for turn-
ing around an otherwise unruly classroom.

In another classroom, the teacher put less emphasis 
on emotion-related strategies but more on cognitive 
regulation skills, playing Brain Games multiple times 
per day and frequently using strategies like Stop and 
Think and Think Alouds. Stop and Think is a re-
minder for students to slow down and think before 
they act; it builds self-control and supports students to 
be planful and reflective about their behavior. Think 
Alouds are a process by which teachers narrate their 
own thoughts or feelings. Many cognitive and social-
emotional skills involve things we say internally to 
ourselves in order to concentrate, maintain control, 
choose appropriate behavior, etc. Think Alouds make 
this mental activity explicit so children can build un-
derstanding as well as metacognition skills. In end-
of-year focus groups, this teacher commented that 
SECURe helped her “think about my own thinking.” 
Thus, it appears that individual teachers may adopt 
specific program components with ease, and find their 
own way of integrating SECURe strategies into class-
room management and instructional practices. We 

student a brightly colored chip, and she puts the chip 
in a classroom jar. At the end of each day, Pocket 
Points are counted and if a certain number have been 
earned, the class gets a reward or special privilege. 

Brain Games are also used flexibly as a skill-building 
and classroom management tool. Brain Games are 
a set of fun, motivating games that require students 
to use their cognitive regulation and executive func-
tion skills — including Stop and Think Power, Fo-
cus Power, and Remember Power. For example, in 
the Freeze Game, students dance around to music 
in a circle. Each time the music stops, students use 
their Stop and Think Power to stand completely still, 
waiting for the music to start again. Brain Games in-
clude discussion questions for teachers to facilitate 
with students: What helped you be good at this game? 
How can you use Stop and Think Power to help you 
in school today? Teachers might remind students to 
use Stop and Think on the playground while waiting 
for a turn on the slide or in the classroom to raise 
a hand instead of shouting an answer. Students play 
Brain Games at a specific time each day, but teachers 
also use the games during transitions or other down 
time. SECURe routines organize the day around a 
predictable set of activities that help students continue 
to build skills in daily and ongoing interactions. (See 
table on p. 23). 

Other SECURe strategies designed to promote 
positive interactions include the Taking Turns Bag, 
Feelings Thermometer, Focus Binoculars, Think-
Pair-Share, and Say It Back, among others. As with  
I Messages and Stop and Stay Cool Steps, students and 
teachers can use these strategies to address a variety 
of classroom challenges. They support adults to be 
warm and responsive and also provide language for 
dealing with conflicts or disruptions when they arise. 

What we have learned

During the 2012-13 academic year, SECURe PreK 
was piloted in a large, urban public school district 
that primarily serves students from low-income and 
non-English speaking homes. We located our pilot 
work with SECURe in vulnerable contexts because 
there is a growing body of research documenting 
links between the stresses associated with poverty 
and challenges for children with self-regulation and 
behavior. Funded by the National Institute of Child 
Health and Human Development, the pilot study 
included 12 Head Start classrooms (morning and 
afternoon classes with six lead teachers) embedded 
within two elementary schools in the district. Forty-
two additional classrooms (including Head Start as 
well as a tuition-based preschool) from the remain-
ing six schools in the district were also included in 
the study. The 12 SECURe classrooms each received 
training, curriculum, classroom materials, school-
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Routine/strategy Targeted skill(s) How does it work?

Making choices Planning and goal setting
Flexibility and transitioning

Teachers use a visual board to show students what 
centers are available (blocks, art, etc.). Children indicate 
where they will play by putting their name card on a 
sign-in board at that center. Children can move to an-
other center if there is an available spot on the sign-in 
board.

Cool kid Prosocial behavior
Noticing and respecting others
Positive communication

Cool Kid wears a button to identify him/her. Children 
give compliments to Cool Kid for positive (helpful, 
friendly) behaviors all day. At end of day, teacher writes 
three compliments on a certificate that the Cool Kid 
takes home to show his/her parents. Cool Kid is chosen 
at random each day; every child is chosen the same 
number of times throughout the year.  

Taking turns bag Conflict resolution Children can get the bag anytime during the day if 
they’re having trouble sharing a toy or object. Bag con-
tains a coin and timer. Children flip the coin to see who 
goes first, then use the timer to ensure that both chil-
dren get an equal turn.

Feelings thermometer Emotion knowledge
Emotion and behavior regulation
Positive communication

Feelings thermometer poster includes the numbers 1-5 
to illustrate that feelings can be more or less intense/
strong. Children use the numbers to tell each other 
when they are about to “lose their cool.”

Think-pair-share Prosocial behavior
Positive communication
Teamwork and partnerships
(Listening, speaking, and waiting/
taking turns) 

Children hold a laminated strip that reminds them to 
first think about what they want to say, then pair up with 
a partner, and finally to take turns sharing their idea.

I messages /
Say it back

Noticing and respecting others
Positive communication
Empathy and viewing from others’ 
perspectives

I messages is a communication strategy for intense or 
escalating situations: “I feel xxx because xxx.” After an I 
message is given, the other person uses “say it back” 
to acknowledge the other person’s feelings and repeat 
what they heard: “You feel xxx because xxx.”

Stop and think signal
Focus binoculars
Remember signal

Self-control
Attention/focusing
Memory

Teachers use these nonverbal hand signals to man-
age behavior without interrupting instruction. Children 
use the signals to remind each other when they need 
to pause or wait before doing something, when they 
need to look and listen carefully, and when they need 
to actively remember an important direction or piece of 
information.

SECURe (PreK) routines and strategies
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suggest this is ideal — that teachers are given a large 
toolkit of resources to address potential classroom 
management challenges and are able to choose the 
best tool to fit each situation, each teacher’s style and 
preferences, and the needs of particular groups of 
students. Our implementation data and written feed-
back from teachers confirms the power of routines 
and structures as management tools. For example, 
one teacher wrote, “Overall, I really enjoyed using 
SECURe because I do feel it helped me with behavior 
management. I think SECURe gives students words 
to express themselves in appropriate ways. It gives 
them ways to control their feelings and learn how to 
deal with them.” 

From this small, nonrandomized sample, the SE-
CURe research team also collected data from chil-
dren about their social-emotional skills and behav-
iors and from the district on classroom quality and 
student functioning (Jones & Bailey, 2014). Over-
all, we found positive effects of SECURe on class-
room quality with classrooms observed to be gen-
erally more positive, emotionally supportive, and 
well-managed. In addition, by the end of the year, 
SECURe classrooms on average had more children 
rated as “meeting benchmarks” in the cognitive, lit-
eracy, and social-emotional domains of the Teaching 
Strategies Gold instrument (Jones & Bailey, 2014). 

Another, larger pilot study of the effects of SE-
CURe in K-3 classrooms found similar results (Ja-
cob, Jones, & Morrison, under review). That study, 
which involved over 4,000 students in six schools 
(half of which implemented SECURe and half that 
did not), demonstrated that the program increased 
students’ attention skills and reduced their impulsive 
behavior, and also had a positive effect on literacy 
skills, especially among the lowest-achieving stu-
dents in the sample.

Most teachers struggle with classroom manage-
ment at some point in their career, some teachers 
struggle with it indefinitely, and many teachers leave 
the profession because of the daily stress and difficulty 
associated with managing children and classrooms. 
By implementing management strategies that actively 
build children’s social-emotional and self-regulatory 
skills, teachers maximize their management efforts 
and increase the likelihood that students will be able 
to respond successfully to their requests for on-task 
behavior. By providing concrete and age-appropriate 
strategies to help students learn to manage their at-
tention, feelings, and behavior successfully, educators 
can support social-emotional development while en-
hancing classroom management and instruction. 
Addressing the needs of teachers around classroom 
management can have a significant effect on children’s 
learning and behavior outcomes as well as teacher 
quality, job satisfaction, and retention.   K
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